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Characteristics of Early Adolescence 
EPSY 446 (CRN 23982) and PSCH 423 (CRN 23980) 

Spring, 2021, Blended Delivery Online 
 
 
Instructor: Dr. Theresa (Terri) Thorkildsen with LaMarr Magnus (TA) 
Office: ETMSW 3549    Hours: Wednesdays 9:00-10:00 or by appointment on Zoom 
Phone: (312) 996-8138   E-mail: thork@uic.edu or hmagnu2@uic.edu 
Web: http://thork.people.uic.edu/fair/   
 
Purpose 
This course focuses on common dilemmas faced by young people who are making the transition 
from childhood into adolescence.  To highlight this period in human development, we will draw age-
related comparisons between children and adolescents and theorize about how to construct 
stimulating environments that account for this developmental transition.  Representations of 
adolescence in the media and in research will be compared, calling attention to common stereotypes 
that limit or support development.  Research findings will also be compared with the details of lives 
in progress to explore individual differences in adolescents’ social and intellectual functioning.  
Ideally, students who finish the course will have a greater understanding of the common stress and 
strain as well as the thrill and excitement associated with the transition into adolescence. 
 
This course is designed to allow students to fulfill one of the requirements for the Illinois State 
Board of Education and addresses a complex array of learning outcomes.  It includes studies from 
educational and developmental psychology that highlight common characteristics of adolescents 
who are progressing through early stages of puberty; how physical and cultural environments align 
with such developmental milestones; and how educators might detect and refer students needing 
additional support for a variety of life challenges to necessary health and social services.  The 
course offers a strong foundation of key developmental issues that occur in early adolescence, 
addressing the interests of a wide range of professional schools and learners from all program 
levels (undergraduates, masters, and doctoral).  Click here to see how the specific learning -
outcomes are aligned with assessments. 
 
Readings 
The readings will come primarily from journals.  Students may also enjoy seeing how such 
information can be applied by reading the following book. 
 

Thorkildsen, T.A. (2017). Adolescents’ self-discovery in groups. New York: Routledge. 
 

Our reading selections are included in folders found on Blackboard, but students are also encouraged 
to explore the library’s databases and add their discoveries to this list.  Taking advantage of online 
journal services and mastering the technology needed to find new knowledge from primary sources 
is essential for maintaining qualifications in a wide variety of professional schools. 
 
Format 
This course is designed to be taught asynchronously, although we have added a weekly discussion 
section to ensure that the content and applications of this challenging reading list are explored in 
depth.  We have confirmed the reasonableness of this load, but it is important to remember that 
procrastination remains the quickest route to failure. 
 
 

mailto:thork@uic.edu
mailto:hmagnu2@uic.edu
http://thork.people.uic.edu/fair/
https://www.isbe.net/Pages/Home.aspx
https://www.isbe.net/Pages/Home.aspx
http://thork.people.uic.edu/fair/446assessment
http://thork.people.uic.edu/fair/446assessment
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Students are expected to read and critique at least one journal article each week and share that 
information with small group members by the end of the day each Thursday.  By the following 
Tuesday, each student is expected to respond to the summaries and critiques of all members of 
their pre-assigned small group. 
 
The professor will post 1-hour lectures each week that convey why particular readings were 
selected.  On Wednesday mornings from 8:30-10:30 am, an optional discussion session with the 
professor will be available on Zoom for anyone who would like to participate.  Discussions will be 
spent clarifying misunderstandings and/or controversies associated with the material and drawing 
connections between theory, evidence, and practical uses for such information.  We will regularly 
ask ourselves, “What can we DO with this information?” 
 
General Assessment Plan 
The pandemic has forced us to expand technology goals, but a strong assessment plan also requires 
individuals to read, write, speak, and listen.  Five assessments will meet this demand and be 
weighted equally when calculating final grades.  These include: (a) weekly reading summaries and 
written reflections, (b) weekly evidence of contributions to small-group discussions, (c) a midterm 
exam, (d) a group-planned presentation that includes information from interviews with at least one 
middle school student, recorded and shared online, (e) a final survey of how to work with youth in 
early adolescence.  Grades will reflect how well students have demonstrated intellectual growth 
over time and how well information from research, media sources, and lives in progress is 
coordinated in each product.  Obviously, required knowledge cannot be generated if students are 
unprepared or fail to study topically relevant readings. 
 
These assessments will require the use of a variety of platforms and meet technology goals for 
different programs.  The syllabus is posted on Blackboard as well as on the professor’s website, and 
students are required to track the changes that will occur across the course.  A collection of 
documentaries about this age group will also be made available for viewing using Box.com.  Online 
discovery activities will encourage everyone to critically evaluate targeted resources.  A listserv 
called social@uic.edu will allow for the efficient sharing of resources with anyone interested in 
working with learners.  Use of Zoom or other recording devices will allow everyone to practice 
working with current technology while mastering information about adolescent development. 
 
Reading and writing goals are met by evaluating how well students construct and write about 
general conclusions related to early adolescence.  Tasks also ask students to distinguish research 
and practical evidence as they support specific ideas by assessing how well research information 
about adolescent development is integrated with practical plans for nurturing adolescents’ growth.  
The article reviews and the midterm will integrate these priorities into a tangible product. 
 
Students are expected to share with one another and with the instructors their understanding of 
assigned readings and suitable support materials to achieve speaking and listening goals.  
Programmatic needs are met by adopting a predetermined set of topics listed in the tentative 
schedule.  Nevertheless, the ebb and flow of existing knowledge about early adolescence is not limited 
to a fixed set of readings. Each week students will be expected to read and respond to at least one 
paper chosen by the professor, but everyone is encouraged to identify other suitable resources for 
expanding or applying such knowledge.  The final exam will serve as a capstone for these goals. 
 
If someone should miss a week, he or she is responsible for contributing to the group discussion 
by adding a response either to the readings or to the discussion that is represented in the notes. 

https://thork.people.uic.edu/fair/article_summaries.pdf
https://thork.people.uic.edu/fair/article_summaries.pdf
https://thork.people.uic.edu/fair/discussion_contributions.pdf
mailto:social@uic.edu
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Specific Assignments 
Each assignment will involve a set of guidelines that, when followed, foster clear communication.  
This syllabus offers a brief summary and as we progress through the course, the midterm and final 
details will be added using a hyperlink and/or included in a separate location on the Blackboard 
site.  Students should watch for any changes in the course syllabus. 
 

Reading summaries and written reflections.  To ensure that we cover a wide range of 
topics during our time together, the course will rely heavily on jigsaw learning.  This means that 
each student in the course must remain responsible for their own learning and for communicating 
their knowledge with members of their working group and with the instructors.  Everyone will be 
assigned to a small group based on reported interests and reasons for exploring early adolescence.  
Each week, groups will meet in whatever manner they decide (e.g., recorded Zoom meetings, using 
Google docs, by tracking the content of Group Me conversations) to discuss the readings and 
imagine ways to use the information in practice.  Everyone will want access to their own and 
others’ article summaries and is expected to use that information to construct a strong evidence-
based midterm and final.  Therefore, groups may use e-mail, Google+, or Box.com to keep track of 
their work and turn these responses in for evaluation by the instructors.  For example, article 
summaries and reflections could be posted in a Google drive folder shared with all group members 
and with the instructors, or by using the resources available on Blackboard.  When crafting article 
summaries, try to include at least one extension question in the summary to enhance 
everyone’s comprehension of the material.  For more advice, click here. 
 

Discussion activities.  Along with the article summaries and reflections, everyone is expected 
to construct and contribute to a discussion, organized so that this is tracked like minutes in a business 
meeting.  One difference is that the contributions made by individual members should be tracked.  
These discussions should ideally connect research information with details of lives in progress and 
specific youth development activities.  Group members may take turns recording minutes of these 
discussions, or the group may appoint an organizer who tracks all the contributions.  For more 
advice, click here. 

 
In each set of minutes, note-takers should record the gist of what each person says and 

document who offered each contribution.  Some groups may prefer to record the discussion, but 
an accurate gist is perfectly acceptable.  Documenting where each group member has contributed to 
the discussion ensures fairness in grading.  Serving as a note-taker teaches listeners how to fully 
hear the views of others in a careful manner—essential for trust-building in any conversation.  The 
notes should be typed clearly enough so that group members (and the instructors) can critique the 
contributions across the semester.  Members may edit these notes, add amendments, or delete any 
material they do not feel is accurate.  Like qualitative investigators, it is helpful to regularly evaluate 
the accuracy of the transcript from the previous week as well as any new conversations.  Once notes 
are approved by the group, the final notes are included in a record that is evaluated at various 
points in the semester.  Labeling participants in each conversation ensures that individual 
grades are not caused by variation in group dynamics. 

 
During small-group discussions, it will be a good idea to design a new activity or complete an 

instructor-shared activity that might be used with youth in an educational context.  Considering the 
topics in the timetable when choosing a theme that is helpful for future work, the final exam will 
require groups to design at least one way to apply information from our course and to discuss that 
plan with at least one youth in our target age group.  Weekly practice will make that final assignment 
easier to manage. 

 

https://thork.people.uic.edu/fair/article_summaries.pdf
https://thork.people.uic.edu/fair/discussion_contributions.pdf
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Midterm paper.  A short-answer midterm will be distributed two weeks prior to its due 
date.  In this assessment, students will use research findings to imagine the general perspectives of 
adolescents.  The structure of the midterm aligns with the outline of topics in the timetable.  
Reading summaries, chapters from the recommended book, and/or experience working directly 
with youth in educational settings will be used to generate a story about working with youth in 
early adolescence.  The short answer format lends itself to the use of bullets and short paragraphs 
to use a policy report format to convey your ideas, but half the points on this assignment will reflect 
the use of research findings to justify all claims about working with youth in this age group.  
Midterms will ideally be about 5 pages in length.   

 
Final project.  The final project will consist of a group-generated presentation of ideas 

generated with the help of at least one person in early adolescence.  This presentation and a self-
assessment survey will be used to determine if students have coordinated the information on early 
adolescent development with some practical plans for working with such youth.  Please begin 
thinking about how to find at least one adolescent in our target age group to interview about 
how they understand their life experiences. 
 
Academic Integrity 
Academic dishonesty, intentional or accidental, seems to be cropping up across classes at UIC.  Two 
issues seem especially important to discuss as part of our course activities: plagiarism and 
repurposing the same assignment.  
 

Avoid plagiarism.  Article summaries should represent the reader’s version of the main 
information obtained from the readings.  It is not a good idea to quote from the articles.  Quotes are 
acceptable IF the place in the article being quoted is accurately cited; including the last name of the 
authors, the year of the publication, and the page number where the information appears.  It is 
important to support all ideas with evidence in the midterm and the final, but we focus on the 
qualities of the data and not who said what.  There is a wide variety of information that would 
qualify as evidence and a set of formal rules for citing these sources properly.  Rules are available in 
the Publication Manual of the American Psychological Association.  Failure to cite sources for 
borrowed ideas is an act of plagiarism. 
 

Avoid repurposing the same assignment.  In this course, you are free to use materials 
from other courses if that information helps you better understand the developmental processes 
that occur in early adolescence.  That sort of sharing is very helpful among professionals.  In 
addition, it will be important for you to use information from the article summaries and discussion 
group records as well as the grading rubric for your final paper.  Grading rubrics offer an outline of 
how to meet the requirements of the assignments.  However, even when general topics are 
similar across courses, assignments are crafted to allow you to develop specific skills and a 
repurposing of the same paper prohibits such learning.   
 

We will discuss academic dishonesty further as part of the course. More information on UIC’s 
Disciplinary Policies can be found at: http://www.uic.edu/depts/dos/conductforstudents.shtml 
 
Resources for Students Who Need Extra Help 
UIC offers a wide range of resources for students who need extra help.  Students may want to pay 
special attention to the resources available at the UIC Writing Center.  It is essential that students 
get in the habit of writing at least something as often as possible, preferably every day. More details 
on support services can be found at: http://www.uic.edu/academics/student-support  
 

http://www.uic.edu/depts/dos/conductforstudents.shtml
http://www.uic.edu/academics/student-support
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Accessibility 
UIC strives to ensure the accessibility of programs, classes, and services to students with 
disabilities.  Reasonable accommodations can be arranged for students with various types of 
disabilities, such as documented learning disabilities, vision or hearing impairments, and 
emotional or physical disabilities.  All students should know that the University of Illinois at 
Chicago is committed to maintaining a barrier-free environment so that individuals with 
disabilities can fully access programs, courses, services, and activities at UIC. Students with 
disabilities who require accommodations for full access and participation in UIC Programs must be 
registered with the Disability Resource Center (DRC). Please contact DRC at (312) 413-2183 
(voice) or (312) 413- 0123 (TDD).  
.  
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Tentative Schedule 

Dates Social Sphere Common Issues 

Week 1  
(Jan 12th to 
Jan 14th ) 

Characteristics in context 
 
Organizational Survey 
True Colors Activity 

Development is pan-contextual  
Stage-environment fit 
Guiding questions 

Week 2  
(Jan 19th to 
Jan 21st) 

Selves and discourse 
 
Signature Strengths 
Overview Card Sort Activity 

Card Sort “Answers” 

Identity 
Guiding questions 

Discussion Record Due for Review—
Thursday (this week only) 

Week 3  
(Jan 26th to 
Jan 28th ) 

Selves 
 
Inside the Teenage Brain 

Brain growth, puberty and body image 
Guiding questions 
 
Catch up with discussion records this week 

Week 4  
(Feb 2nd to 
Feb 4th) 

Families  
 
Talk Matters Activity 
Middle School Transitions 

Attachment 
Guiding questions 

Discussion Record Due for Review—
Tuesdays (going forward) 

Week 5  
(Feb 9th to 
Feb 11th) 

Families  Siblings and structure 
Guiding questions 

Week 6 
(Feb 16th to 
Feb 18th)  

Peers 
 

Middle School Confessions 

Intimacy (friendship/romance) 
Guiding questions 

Midterm Instructions        Exam Template 

Discussion Record Due for Review 

Week 7 
(Feb 23rd to 
Feb 25th) 

Peers 
 
Group Progress Activity 

Exchange (acquaintanceship/aggression) 
Guiding questions 

Week 8 
(Mar 2nd to 
Mar 4th)  

Schools & Internships 
 
 

Christopher on School 

Motivation and Achievement 
Guiding questions 

Discussion Record Due for Review 

Week 9 
(Mar 9th to 
Mar 11th)   

Community-based 
Organizations 
 

Character and moral decision-making 
Guiding questions 

Midterm Paper Due         Instruction video 

Week 10  
(Mar 16th to 
Mar 18th)  

Multi-Age Settings 
 
Kids in Sports 

Civic engagement/Free-time activities 
Guiding questions 

(Mar 23rd to 
Mar 26th) 

SPRING BREAK—NO CLASS  

Week 11 
(Mar 30th to 
Apr 1st) 

Local Activities Civic engagement 
Guiding questions 

Discussion Record Due for Review 
 

https://youtu.be/iIvRuexZZOY
https://uic.ca1.qualtrics.com/jfe/form/SV_d0tGRgBjm8ueWzz
https://thork.people.uic.edu/fair/TRUECOLOR.pdf
https://thork.people.uic.edu/fair/446wk1sp21.pdf
https://youtu.be/e-FMvcepe-8
https://high5test.com/
https://thork.people.uic.edu/fair/CardSort_Scrambled.pdf
https://thork.people.uic.edu/fair/activity_tallys_2021.pdf
https://thork.people.uic.edu/fair/446wk2sp21.pdf
https://youtu.be/w30MIvaXSbw
http://www.pbs.org/wgbh/pages/frontline/shows/teenbrain/
https://thork.people.uic.edu/fair/446wk3sp21.pdf
https://youtu.be/J3UeH-0dYfM
https://thork.people.uic.edu/fair/talkmatters_2021.pdf
https://uofi.box.com/s/zr21d6e3zfnrgy3zzba13cocmcsgo23b
https://thork.people.uic.edu/fair/446wk4sp21.pdf
https://youtu.be/e07fZVzhXL4
https://thork.people.uic.edu/fair/446wk5sp21.pdf
https://youtu.be/j7yD2OsMclg
https://uofi.box.com/s/uvh83qmp9tmd5qtwlkmdvjkhn0zydin9
https://thork.people.uic.edu/fair/446wk6sp21.pdf
https://youtu.be/yi7FA_8Qbzk
https://thork.people.uic.edu/fair/midterm-sp2021.pdf
https://youtu.be/hKUsTpp7lEg
https://thork.people.uic.edu/fair/groupwork.pdf
https://thork.people.uic.edu/fair/446wk7sp21.pdf
https://youtu.be/rqPzRptH3Wk
https://uofi.box.com/s/zmpmvcxxesypbgw2bdx3guy2s261o3ed
https://thork.people.uic.edu/fair/446wk8sp21.pdf
https://youtu.be/PbXZdRdSNYI
https://youtu.be/PbXZdRdSNYI
https://thork.people.uic.edu/fair/446wk9sp21.pdf
https://thork.people.uic.edu/fair/midterm-sp2021.pdf
https://youtu.be/yi7FA_8Qbzk
https://youtu.be/u4dXzaZkeu0
https://uofi.box.com/s/yjl41qu1sbo3edw9ljgjtigj4qobxq3g
https://thork.people.uic.edu/fair/446wk10sp21.pdf
https://youtu.be/w7J7w8aAF4c
https://thork.people.uic.edu/fair/446wk11sp21
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Dates Social Sphere Common Issues 

Week 12 
(Apr 6th to 
Apr 8th)  

National Activities 
 
Growing up Online 

Media and citizenship 
Guiding questions 
 
Final exam video 

FINAL EXAM OUTLINE 
Week 13 

(Apr13th to 
Apr 15th)  

Transnational Activities 

Young, Muslim in America 

Youth Summit Guide 

Civil engagement/Global awareness 
Guiding questions 

Transnational discourse article 

Submit final project plans for review 

Week 14 
(Apr 20th to 
Apr 22nd)  

Discovering Human Rights 

 

Vocational Virtues Part 2 

Balancing discourse opportunities 
Guiding questions 

Week 15 
(Apr 27th to 
Apr 29th)  

Review group projects Final discussion records (group log) 
due April 27th 
Group projects due 

Week 16  
(May 7th) 

Review group projects Final self-evaluation due 
Final project grading rubric 

 
 

Links to Final Group Presentations 
 
 
 
 

https://youtu.be/2MHQ1pI-vo8
https://uofi.box.com/s/6d72jnhv4otyqlzsj7hv3yhfstyhige5
https://thork.people.uic.edu/fair/446wk12sp21.pdf
https://youtu.be/SGHUbi4N_aw
https://thork.people.uic.edu/fair/final-sp2021.pdf
https://youtu.be/0Ovw5wmjVNw
https://uofi.box.com/s/exkln45rkcpriyj5tf54oth70ie5nj9g
http://thork.people.uic.edu/fair/HowtoHoldaYouthSummit.pdf
https://thork.people.uic.edu/fair/446wk13sp21.pdf
https://thork.people.uic.edu/fair/mitchell_1997.pdf
http://thork.people.uic.edu/fair/HowtoHoldaYouthSummit.pdf
http://thork.people.uic.edu/fair/HowtoHoldaYouthSummit.pdf
https://thork.people.uic.edu/fair/VocationalVirtues.pdf
https://thork.people.uic.edu/fair/final-sp2021.pdf
https://uic.ca1.qualtrics.com/jfe/form/SV_b29FgWN39SYKGt8
https://thork.people.uic.edu/fair/final-sp2021.pdf
https://thork.people.uic.edu/fair/GroupPresentations.pdf
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Readings 
 

Week 1:  Characteristics in context  
Thorkildsen—Introduction  
Cook, T. D., Herman, M. R., Phillips, M., & Settersten, Jr., R. A. (2002). Some ways in which 

neighborhoods, nuclear families, friendship groups, and schools jointly affect changes in early 
adolescent development. Child Development, 73, 1283-1309. https://doi.org/10.1111/1467-
8624.00472 

Eccles, J. S., Midgley, C., Wigfield, A., Buchanan, C. M., Reuman, D., Flanagan, C., & McIver, D. (1993). 
Development during adolescence: The impact of stage-environment fit on young adolescents’ 
experiences in schools and in families. American Psychologist, 48, 90-101. 
https://doi.org/10.1037/0003-066X.48.2.90 

Gutman, L. M., & Eccles, J. S. (2007). Stage-environment fit during adolescence: Trajectories of 
family relations and adolescent outcomes. Developmental Psychology, 43(2), 522-537. 
https://doi.org/10.1037/0012-1649.43.2.522 

Luthar, S. S., Cicchetti, D., & Becker, B. (2000). The construct of resilience: A critical evaluation and 
guidelines for future work. Child Development, 71, 543-562. doi: 10.1111/1467-8624.00164 

Spencer, M B., Dupree, D., Hartmann, T. (1997). A phenomenological variant of Ecological Systems 
Theory (PVEST): A self-organization perspective in context. Development and Psychopathology, 
9 (4), 817-833. https://doi.org/10.1017/s0954579497001454 

Witherspoon, D., Schotland, M., Way, N., & Hughes, D. (2009). Connecting the dots: How connectedness 
to multiple contexts influences the psychological and academic adjustment of urban youth. Applied 
Developmental Science, 13(4), 199-216. https://doi.org/10.1080/10888690903288755 

 
Week 2:  Discourse and the Self system 
Thorkildsen—Introduction  
Cole, D. A., Maxwell, S. E., Martin, J. M., Peeke, L. G., Seroczynski, A. D., Tram, J. M., Hoffman, K. B., 

Ruiz, M. D., Jacquez, F., & Maschman, T. (2001). The development of multiple domains of child 
and adolescent self-concept: A cohort sequential longitudinal design. Child Development, 72, 
1723-1746. https://doi.org/10.1111/1467-8624.00375 

French, S. E., Seidman, E., Allen, L., & Aber, J. L. (2006). The development of ethnic identity during 
adolescence. Developmental Psychology, 42, 1-10. https://doi.org/10.1037/0012-1649.42.1.1 

Hart, D., Hofmann, V., Edelstein, W., & Keller, M. (1997). The relation of childhood personality types 
to adolescent behavior and development: A longitudinal study of Icelandic children. 
Developmental Psychology, 33(2), 195-205. https://doi.org/10.1037//0012-1649.33.2.195 

Holcomb-McCoy, C. (2005). Ethnic identity development in early adolescence: Implications and 
recommendations for middle school counselors. Professional School Counseling, 9, 120-127. 

Kiang, L., Yip, T., Gonzales-Backen, M., Witkow, M., & Fuligni, A. J. (2006). Ethnic identity and the 
daily psychological well-being of adolescents from Mexican and Chinese backgrounds. Child 
Development, 77, 1338-1350. https://doi.org/10.1111/j.1467-8624.2006.00938.x 

Kiang, L., & Fuligni, A. J. (2010). Meaning in life as a mediator of ethnic identity and adjustment 
among adolescents from Latin, Asian, and European American backgrounds. Journal of Youth 
and Adolescence, 39(11), 1253-1264. https://doi.org/10.1007/s10964-009-9475-z 

Matsuba, M. K., & Walker, L. J. (1998). Moral reasoning in the context of ego functioning. Merrill-
Palmer Quarterly, 44, 464-483. 

Ohannessian, C. M., Lerner, R. M., Lerner, J. V., & von Eye, A. (1999). Does self-competence predict 
gender differences in adolescent depression and anxiety? Journal of Adolescence, 22, 397-411. 
https://doi.org/10.1006/jado.1999.0231 
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Oyserman, D., Bybee, D., & Terry, K. (2006). Possible selves and academic outcomes: How and when 
possible selves impel action. Journal of Personality and Social Psychology, 91, 188-204. 
https://doi.org/10.1037/0022-3514.91.1.188 

Rivas-Drake, D., Seaton, E. K., Markstrom, C., Quintana, S., Syed, M., Lee, R. M., Schwartz, S. J., Umana-
Taylor, A. J., French, S., & Yip, T. (2014). Ethnic and racial identity in adolescence: Implications 
for psychosocial, academic, and health outcomes. Child Development, 85(1), 40-57. 
https://doi.org/10.1111/cdev.12200 

Roche, K. M., Ensminger, M. E., Ialongo, N., Poduska, J. M., Kellam, S. G. (2006). Early entries into 
adult roles: Associations with aggressive behavior from early adolescence into young 
adulthood. Youth & Society, 38, 236-261. https://doi.org/10.1177/0044118X06287263 

Shih, M., & Sanchez, D. T. (2005). Perspectives and research on the positive and negative 
implications of having multiple racial identities, Psychological Bulletin, 131, 569-591. 
https://doi.org/10.1037/0033-2909.131.4.569 

Umana-Taylor, A., Gonzales-Backen, M., & Guimond, A. B. (2009). Latino adolescents’ ethnic 
identity: Is there a developmental progression and does growth in ethnic identity predict 
growth in self-esteem? Child Development, 80, 391-405. https://doi.org/0.1111/j.1467-
8624.2009.01267.x 

Umana-Taylor, A. J., Quintana, S. M., Lee, R. M., Cross, W. E., Rivas-Drake, D., et al. (2014). Ethnic and 
racial identity during adolescence and into young adulthood: An integrated conceptualization. 
Child Development, 85(1), 21-39. https://doi.org/10.1111/cdev.12196 

Yasui, M., Dorham, C. L., & Dishion, T. J. (2004). Ethnic identity and psychological adjustment: A 
validity analysis for European American and African American adolescents. Journal of 
Adolescent Research, 19, 807-825. https://doi.org/10.1177/0743558403260098 

Yip, T., Seaton, E. K., & Sellers, R. M. (2006). African American racial identity across the lifespan: 
Identity status, identity content, and depressive symptoms. Child Development, 77, 1504-1517. 
https://doi.org/10.1111/j.1467-8624.2006.00950.x 

Yip, T., Seaton, E. K. & Sellers, R. M. (2010). Interracial and intraracial contact, school-level diversity, 
and change in racial identity status among African American Adolescents. Child Development, 
81, 1431-1444. http://www.jstor.org/stable/40800683  

 
Week 3: Self system: Physical changes 
Thorkildsen—Chapter 1  
Blakemore, S. J. (2012). Imaging brain development: The adolescent brain. NeuroImage, 61(2), 397-

406. https://doi.org/10.1016/j.neuroimage.2011.11.080 
Blakemore, S.J. & Choudhury, S. (2006). Development of the adolescent brain: Implications for 

executive function and social cognition. Journal of Child Psychology and Psychiatry, 47, 296-312. 
https://doi.org/10.1111/j.1469-7610.2006.01611.x 

Choudhury, S., Charman, T., & Blakemore, S. J. (2008). Development of the teenage brain. Mind, 
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