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Achievement Motivation 
EPSY 530/PSCH 525, Spring 2017 

Wednesdays 5:00-8:00, 216 Taft Hall 
 

Instructor: Dr. Theresa Thorkildsen  
Office: ETMSW 3549 
Hours: Before class and by appointment  
Phone: (312) 996-8138 (office), E-mail: thork@uic.edu  
Web: http://thork.people.uic.edu/fair/  
 
Purpose  
This advanced research course will help students explore theories and evidence on motivation as it relates to 
projects they are working on.  Some students anticipate reviewing basic theories of achievement motivation, 
writing a review of research as a final project.  Other students anticipate extending their Master’s thesis or 
dissertation topics into the field of motivation and will be looking for guidance.  Still other students have designed 
a study or an applied investigation project related to motivation and are looking for advice on how to evaluate 
their data.  Regardless of these self-designed forms of inquiry, we will work through the qualities of a strong theory 
and compare existing research with such criteria.  Out of these forms of inquiry everyone should be able to 
understand the following distinctions 

▪ Why is it a problem to “add up” different theories of motivation? 
▪ What is an intention and how are these measured and validated in research? 
▪ How are needs-based theories of motivation different from goals-focused theories? 
▪ What do researchers mean when they use the term engagement?  How is “engagement” different from 

“discourse”? 
▪ What effects does social comparison have on students’ motivation? 
▪ What roles do “personality traits” and “definitions of the self” play in motivation? 
▪ How do situational expectations and personal goals compel action? 
▪ How do learners balance cultural pressures and personal desires in school? 
▪ What sorts of feedback and assessment inhibit and strengthen motivation? 
▪ What is moral motivation and why is that an important feature of education? 

 
Readings  
We will rely on a jigsaw teaching technique that requires each student to develop an area of expertise and 
demonstrate their knowledge to the whole group.  We will also spend time working in pairs or small groups to 
address research problems that may not be important to everyone, but are necessary for the completion of a 
targeted research project.   
 
Everyone will be required to identify and make substantial progress on a research project and to keep the 
instructor and class informed of their research goals.  This will inevitably include reading self-selected journal 
articles, books, and chapters. A reading plan must include at least 15 journal articles and at least one theoretical 
paper. 
 
In class, students will take turns presenting to one another ideas from their reading and/or research.  Students 
enrolled to gain breadth in the field will find it useful to obtain and compare the content of outstanding textbooks. 
More specialized reading in group processes, self-regulated learning, situated-cognition, social-emotional learning, 
and teacher education will also be of interest to our group and are easy to find in online bookstores.  Selected 
books should be highlighted in the goals statement crafted for our course.  For students who have no background 
in this area, I am recommending the following texts for an overview of the ways in which educational psychologists 
often think about motivation.   
 
 

mailto:thork@uic.edu
mailto:thork@uic.edu
http://thork.people.uic.edu/fair/
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Heinrichs, K., Oser, K., & Lovat, T. (2013). Handbook of moral motivation: Theories, models, applications. 
Rotterdam, The Netherlands: Sense Publishers. 
For students who are interested in thinking about the moral features of motivation, this book introduces 
key concepts in the field alongside some of the major ideas in the field of moral development. 

Schunk, D. H., Meece, J. L., Pintrich, P. R. (2014). Motivation in education: Theory, research, and practice (4th 
Ed.). Boston, MA: Pearson.   
For students who are ready for a solid historical foundation for their understanding of the field, I am 
recommending this educational psychology text. 

Weiner, B. (1992). Human motivation: Metaphors, theories and research.  Newbury Park: Sage Publications. 
For students who have mastered the material related to existing theories,  

 
Assignments 
Students are expected to attend all sessions and participate in discussions.  Everyone will be assigned to a “special 
interest group” that will hopefully align with their professional interests and expertise.  It will be important to keep 
group members informed of absences and, in doing so, to share with group members the content of what they are 
reading using some form of electronic communication.  Everyone is also responsible for making arrangements to 
obtain any missed information. 

To assist with these conversations, each student should outline and submit a reading plan for the course as 
early in the semester as practical.  The reading plan should include at least 15 journal articles and at least one 
theoretical paper.  Each group should craft and submit to the instructor a schedule for presenting information 
from these reading plans to the rest of the group and possibly to the class as a whole.  It is important, then, for 
students to organize their time so that they complete readings before coming to class and are prepared to discuss 
the content of the readings. 

Each student should also outline and submit a writing plan for this course as early in the semester as 
possible.  Because this course can help students learn skills for conducting original research, assignments should be 
completed using all the standards of professional discourse (e.g., APA format, reliance on primary sources).  At the 
very minimum, everyone should design and complete an independent project, present details from the readings 
on a regular basis, and present the content of a final project to the class.   

Taking advantage of opportunities to receive feedback, either orally or in writing, can improve 
comprehension of the technical features of a paper.  Therefore, writing plans often take many forms.  Students 
who have no previous knowledge of motivation may want to include reflections on the content of the textbook of 
their choice in their writing plan.  Students who have not read many journal articles may want to write short 
summaries of various articles and turn them in for critique during the semester.   

Participants will also take turns leading the class in ways that include demonstrations and practice talks 
that will be presented either at conferences or as part of the thesis defense process.  From such presentations, 
more formal written projects can take many forms.  Samples include (a) summarizing the findings of a collection of 
related studies, (b) studying the work of a particular theorist, (c) defending the need for a new study extending an 
area of investigation, (d) offering a theoretical critique for a specified content area, (e) planning and conducting a 
practical intervention with students, (f) working on a thesis or dissertation step, or (g) crafting a paper to submit 
for publication.  
 

Final grades. Students who wish to work toward an 'A' in the course should show how they have 
connected a strong research question to ONE theory of motivation and/or made progress on research that is 
currently ongoing.  In doing so, it will be important to include a critique of the strength and scientific validity of the 
theory using criteria we will discuss as part of the course.  Ideally, this will convey an ability to use material from 
self-designed reading and writing plans to strengthen an overall program of study.  Outstanding work should 
enhance students’ curriculum vita.   

Grades of “B” will include the completion of all assignments, but in a way that is not quite in compliance 
with the standards of excellence expected in a graduate program.  A passing grade of “C” will be possible if 
students turn in a final project, but come unprepared to participate on a regular basis.  In doctoral programs, 
courses where students earn anything less than a “B” are often retaken. 
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Enhancing communication.  To enhance communication, everyone will be added to a class listserv that is 
reserved only for doctoral students or other students who want to think about doing research.  The syllabus will 
also be posted on the Web and updated as topics and discussion leaders change from week to week.  Group 
members are also encouraged to share contact information with one another to maintain contact between class 
sessions.  Students and faculty in the COE have learned that when everyone participates, we can all learn, have 
fun, and avoid unnecessary resentments.  As is the case in most academic communities, people who do not join in 
are typically ignored rather than punished. 
 
Accessibility  
UIC strives to ensure the accessibility of programs, classes, and services to students with disabilities.  Reasonable 
accommodations can be arranged for students with various types of disabilities, such as documented learning 
disabilities, vision or hearing impairments, and emotional or physical disabilities.  All students should know that the 
University of Illinois at Chicago is committed to maintaining a barrier-free environment so that individuals with 
disabilities can fully access programs, courses, services, and activities at UIC. Students with disabilities who require 
accommodations for full access and participation in UIC Programs must be registered with the Disability Resource 
Center (DRC). Please contact DRC at (312) 413-2183 (voice) or (312) 413- 0123 (TDD). 
UIC also offers a wide range of resources for students who need extra help.  Doctoral students may want to pay 
attention to the resources available at the UIC Writing Center.  It is essential that students get in the habit of 
writing at least something as often as possible, preferably every day. More details on support services can be 
found at: http://www.uic.edu/academics/student-support 
 
Academic Honesty 
One major issue that seems to be cropping up across classes in the COE is some form of academic dishonesty, 
intentional or accidental.  Two issues seem especially important to discuss as part of our course activities: 
plagiarism and the use of assignments for more than one course. 

First, your review of research should represent your version of the main information you obtained from the 
readings.  You should ideally try to avoid quoting information directly from the articles you are reading, but may 
want to do so on a rare occasion.  This is an acceptable practice IF you accurately cite the place in the article you 
are quoting from; including the last name of all the authors, the year of the publication, and the page number 
where the language appears.  Similarly, you should ideally try to support all your ideas with empirical evidence.  
The APA style manual includes a wide variety of information that would qualify as evidence and a set of formal 
rules for citing these sources properly.  You can find the rules that we use in the field of Education in the 
Publication Manual of the American Psychological Association.  Failure to cite your sources for borrowed ideas is 
an act of plagiarism. 

Second, in this course, you are encouraged to use information from other courses.  That sort of sharing is 
very helpful among professionals.  Many students will be using this course as one of several lenses into which they 
explore their area of research.  Be sure to consider the evaluation rubric that will be used to evaluate your review 
of research, but it is perfectly acceptable to invite more than one professor to read your literature review.  Grading 
rubrics offer an outline of how to meet the requirements of the assignments and differ across courses, but 
adapting material for each course is accepted professional practice as you become less dependent on 
coursework and have your own research identity.  We will discuss academic dishonesty further as part of the 
course, but for more information on the UIC’s guidelines, please go to the following: 
https://dos.uic.edu/conductforstudents.shtml   

http://www.uic.edu/academics/student-support
https://dos.uic.edu/conductforstudents.shtml
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Structural Outline 

DATE ACTIVITY SUGGESTED PREPARATION 

Jan. 11th Introduction, identification of interests, and establishing 
procedures.  

Definitions 

What sort of psychologist are you? 

Jan. 18th What is a Theory? 

Personal, civic, and civil discourse—card sorting activity 

Books of potential interest 

Resources of historic interest 

Jan. 25th Curiosity—Alex Carstensen Craft a Research Problem Statement 

Submit your personal course plan 

Feb. 1st Mentoring and Motivation—Persis Driver Personal reading schedule 

Feb 8th Vocational Intentions—Diane Mitchell Personal reading schedule 

Feb. 15th Moral Motivation—Terri Thorkildsen Personal reading schedule 

Feb. 22nd Predict & Control in Motivational Research—Sierra Ryan Personal reading schedule 

Mar. 1st  Expectancy-Value Theory—David Banzer Personal reading schedule 

Mar. 8th Attribution Theory—Matt Zellner Personal reading schedule 

Mar. 15th Mastery Motivation—Jasmine Jones Personal reading schedule 

Mar. 22nd SPRING BREAK NO CLASS—Keep writing 

Mar. 29th Self-Determination and Self-Control—Claudia Espinoza & 
Ashley Thompson 

Personal reading schedule 

Apr. 5th SRCD—No class Personal reading schedule 

Apr. 12th Motivation Through Story or Understanding Multiple 
Selves--Chris Fry 

Attachment and Motivation—Xue Jiang 

Personal reading schedule 

Apr. 19th  Cooperative Learning and Peer Coaching—Persis Driver 
and Jill Rothamer-Wallenfeldt 

Personal reading schedule 

Apr. 26th AERA—No class (No class) 

May 5th  Finals week Final paper due by May 5th 

 

http://thork.people.uic.edu/fair/definitions_2017.pdf
http://thork.people.uic.edu/fair/discipline-2017.pdf
http://thork.people.uic.edu/fair/green.pdf
http://thork.people.uic.edu/fair/activity_tallys.pdf
http://thork.people.uic.edu/fair/books-2017.pdf
http://thork.people.uic.edu/fair/books-2017.pdf
http://thork.people.uic.edu/fair/history-2017.pdf
http://thork.people.uic.edu/fair/Curiosity%20and%20Incongruity.pdf
http://thork.people.uic.edu/fair/probstatement-prelimsEPSY530.pdf
http://thork.people.uic.edu/fair/mogoals-2017.pdf
http://thork.people.uic.edu/fair/Mentoring.pdf
http://thork.people.uic.edu/fair/INTENTIONS.pdf
http://thork.people.uic.edu/fair/Thorkildsen-2017.pdf
http://thork.people.uic.edu/fair/Regression.pdf
http://thork.people.uic.edu/fair/ExpectancyValueTheory.pdf
http://thork.people.uic.edu/fair/attributions.pdf
http://thork.people.uic.edu/fair/MasteryMotivation.pdf
http://thork.people.uic.edu/fair/SelfDetermination.pdf
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Suggested Readings 
January 11th  Definitions and central questions 
Green, M. (1989). Theories as windows for looking to see. In M. Green, Theories of human development: A 

comparative approach (pp. 1-12). Englewood Cliffs, NJ: Prentice Hall. 
Green, M. (1989). Evaluating theories: Developmental adequacy and scientific worthiness. In M. Green, Theories of 

human development: A comparative approach (pp. 13-23). Englewood Cliffs, NJ: Prentice Hall. 
 
January 18th  Review of some classics 
Austin, J. T., & Vancouver, J. B. (1996). Goal constructs in psychology: structure, process, and content. 

Psychological Bulletin, 120, 338-375. 
Bandura, A. (1977). Self-efficacy: Toward a unifying theory of behavioral change. Psychological Review, 84, 191-

215. 
Deci, E. L., & Ryan, R. M. (1987). The support of autonomy and the control of behavior. Journal of Personality and 

Social Psychology, 53, 1024-1037. 
Dweck, C. S. & Leggett, E. L. (1988). A social-cognitive approach to motivation and personality.  Psychological 

Review, 95, 256-273. 
Elliot, E. S., & Dweck, C. S. (1988). Goals: An approach to motivation and achievement. Journal of Personality and 

Social Psychology, 54, 5-12. 
Heckhausen, H., & Beckmann, J. (1990). Intentional action and action slips. Psychological Review, 97, 36-48. 
Maehr, M., L., & Nicholls, J. G. (1980). Culture and achievement motivation: A second look.  In N. Warren (Ed.), 

Studies in cross-cultural psychology (Vol. 2, pp. 221-267). New York: Academic Press. 
Nicholls, J. G. (1984). Achievement motivation: Conceptions of ability, subjective experience, task choice, and 

performance. Psychological Review, 91, 328-346. 
Weiner, B. (1979). A theory of motivation for some classroom experiences. Journal of Educational Psychology, 71, 

3-25. 
Wigfield, A., & Eccles, J. S. (2000). Expectancy-value theory of achievement motivation. Contemporary Educational 

Psychology, 25, 68-81. 
 
January  25th Curiosity 
Ainley, M., Hidi, S., & Berndorff, D. (2002). Interest, learning, and the psychological processes that mediate their 

relationship. Journal of Educational Psychology, 94(3), 545–561. doi: 10.1037//0022-0663.94.3.545 
Cacioppo, J. T., Berntson, G., Norris, C., & Gollan, J. (2012). The evaluative space model. Handbook of Theories of 

Social Psychology, 1(March 2016), 416–437. doi: 10.4135/9781446249215 
Cacioppo, J. T., Petty, R. E., Feinstein, J. A., & Jarvis, W. B. G. (1996). Dispositional differences in cognitive 

motivation: The life and times of individuals varying in need for cognition. Psychological Bulletin, 119(2), 
197–253. doi: 10.1037//0033-2909.119.2.197 

Kang, M. J., Hsu, M., Krajbich, I. M., Loewenstein, G., McClure, S. M., Wang, J. T., & Camerer, C. F. (2009). The wick 
in the candle of learning. Psychological Science, 20(8), 963–974. doi: 10.1111/j.1467-9280.2009.02402.x 

Kashdan, T. B., Rose, P., & Fincham, F. D. (2004). Curiosity and exploration: Facilitating positive subjective 
experiences and personal growth opportunities. Journal of Personality Assessment, 82(3), 291–305. doi: 
10.1207/s15327752jpa8203_05 

Kruglanski, A. W., & Webster, D. M. (1996). Motivated closing of the mind: “Seizing” and "freezing’. Psychological 
Review, 103(2), 263–283. doi: 10.1037/0033-295X.103.2.263 

Litman, J. A. (2005). Curiosity and the pleasures of learning: Wanting and liking new information. Cognition & 
Emotion, 19(6), 793–814. doi: 10.1080/02699930541000101 

Litman, J. A. (2010). Relationships between measures of I- and D-type curiosity, ambiguity tolerance, and need for 
closure: An initial test of the wanting-liking model of information-seeking. Personality and Individual 
Differences, 48(4), 397–402. doi: 10.1016/j.paid.2009.11.005 

Loewenstein, G. (1994). The psychology of curiosity: A review and reinterpretation. Psychological Bulletin, 116(1), 
75–98. doi: 10.1037//0033-2909.116.1.75 
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Mikulincer, M. (1997). Adult attachment style and information processing: Individual differences in curiosity and 
cognitive closure. Journal of Personality and Social Psychology, 72(5), 1217–30.  doi: 10.1037/0022-
3514.72.5.1217 

Neuberg, S. L., Judice, T. N., & West, S. G. (1997). What the Need for Closure Scale measures and what it does not: 
Toward differentiating among related epistemic motives.  Journal of Personality and Social Psychology, 
72(6), 1396–1412. doi: 10.1037/0022-3514.72.6.1396 

Norris, C. J., Gollan, J., Berntson, G. G., & Cacioppo, J. T. (2010). The current status of research on the structure of 
evaluative space. Biological Psychology, 84(3), 422–436. doi: 10.1016/j.biopsycho.2010.03.011 

Webster, D. M., & Kruglanski, A. W. (1994). Individual differences in need for cognitive closure. Journal of 
Personality and Social Psychology, 67(6), 1049–1062. doi: 10.1037/0022-3514.67.6.1049 

 
February 1st Mentoring 
Centering on Mentoring 2006 Presidential Task Force (2006). Introduction to mentoring: A guide for mentors and 

mentees. Washington, DC: American Psychological Association 
Centering on Mentoring 2006 Presidential Task Force (2006). Introduction to mentoring: A guide for mentors and 

mentees. Washington, DC: American Psychological Association  
Department of Education; https://www2.ed.gov/pubs/OR/ConsumerGuides/mentor.html 
Entering Mentoring: A seminar to train a new generation of scientists.  
Guiney, E (2001). Coaching isn’t just for athletes: The role of teacher leaders. Phi delta Kappan, p. 740-743. 
Johnson, W. B. (2002). The intentional mentor: Strategies and guidelines for the practice of mentoring. 

Professional Psychology: Research and Practice, 33, 88-96. doi: 10.1037/0735-7028.33.1.88 
Johnson, W. B. (2003). A framework for conceptualizing competence to mentor. Ethics and Behavior, 13, 127-151. 

doi: 10.1207/S15327019EB1302_02 
Johnson, W. B. (2007). On being a mentor: A guide for higher education faculty. New York: Earlbaum.  
Kardash, C. M. (2000). Evaluation of an undergraduate research experience: Perceptions of undergraduate interns 

and their faculty mentors. Journal of Educational Psychology, 92, 191-201. doi: 10.1037//0022-
0663.92.1.191 

Kram, K. E. (1983). Phases of mentor relationship. Academy of Management Journal, 26, 608-625. doi: 
10.2307/255910 

University of Michigan's Rackham School of Graduate Studies (2007). How to get the mentoring you want: A guide 
for graduate students at a diverse university. Ann Arbor, MI: The Regents of the University of Michigan. 

 
February 8th Intentional Systems Theories 
Day, S. X., & Rounds, J. (1998). Universality of vocational interest structure among racial and ethnic minorities. 

American Psychologist, 53(7), 728–736. doi: 10.1037/0003-066X.53.7.728 
Dennett, D. C. (1989). The intentional stance. Cambridge, MA: MIT Press. 
Holland, J. L. (1997). Making vocational choices: A theory of vocational personalities and work environments (3rd 

ed.). Odessa, FL: Psychological Assessment Resources. 
Ajzen, I. (1991). The theory of planned behavior.  Organizational Behavior and Human Decisions Processes, 50, 179-

211. doi: 10.1016/0749-5978(91)90020-T 
Davis, L.E., Saunders, J., Johnson, S., Miller-Cribbs, J., Williams, T., & Wexler, S. (2003).  Predicting positive 

academic intention among African American males and females. Journal of Applied Social Psychology, 33, 
2306-2326. doi: 10.1111/j.1559-1816.2003.tb01886.x 

Fishbein, M., Hennessey, M., Yzer, M., & Douglas, J. (2003).  Can we explain why some people do and some people 
do not act on their intentions?  Psychology, Health, and Medicine, 8, 3-18.  
doi:10.1080/1354850021000059223 

Oyserman, D., Bybee, D., & Terry, K. (2006).  Possible selves and academic outcomes:  How and when possible 
selves impel action.  Journal of Personality and Social Psychology, 91, 188-204. doi: 10.1037/0022-
3541.91.1.188  

 
 
February 15th Moral Motivation 
Alexander, J. C. (2006). The civil sphere. New York: Oxford University Press. 

http://www.apa.org/education/grad/intro-mentoring.pdf
http://www.apa.org/education/grad/intro-mentoring.pdf
http://www.apa.org/education/grad/mentor-task-force.aspx
http://www.apa.org/education/grad/mentor-task-force.aspx
https://www2.ed.gov/pubs/OR/ConsumerGuides/mentor.html
http://www.hhmi.org/sites/default/files/Educational%20Materials/Lab%20Management/entering_mentoring.pdf
http://www.rackham.umich.edu/downloads/publications/mentoring.pdf
http://www.rackham.umich.edu/downloads/publications/mentoring.pdf
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Thorkildsen, T. A. (2017). Adolescents’ self-discovery in groups. New York: Routledge. 
Thorkildsen, T. A. (2013). Motivation as the readiness to act on moral commitments.  In K. Heinrichs, F. Oser, & T. 

Lovat (Eds.), Handbook on moral motivation: Theories, models, applications (pp. 85-99). Boston, MA: Sense 
Publishers. doi: 10.1007/978-94-6209-275-4_6 

Thorkildsen, T. A. (1989). Pluralism in children's reasoning about social justice. Child Development, 60, 965-972. 
doi: 10.2307/1131036 

Thorkildsen, T. A. (1989). Justice in the classroom: The student's view. Child Development, 60, 323-334. doi: 
10.2307/1130979 

Thorkildsen, T. A., & Driver, P. (in press). Helping adolescents respond with integrity to defensive teaching. Theory 
into Practice, doi: 10.1080/00405841.2017.1283572 

Thorkildsen, T. A., Golant, C. J., & Cambray-Engstrom, E. (2008).  Essential solidarities for understanding Latino 
adolescents’ moral and academic engagement.  In C. Hudley, & A. E. Gottfried (Eds.), Academic motivation 
and the culture of schooling in childhood and adolescence (pp. 73-98). Oxford: Oxford University Press. doi: 
10.1016/b978-012372541-7/50012-7 

Walzer, M. (1983). Spheres of justice: A defense of pluralism and equality. New York: Basic Books. 
 
February 22nd Predict and Control in Motivational Research 
Jose, P. E. (2013). Doing statistical mediation & moderation.  New York: The Guilford Press.  
http://setosa.io/ev/ordinary-least-squares-regression/ 
Tschannen-Moran, M., & Woolfolk Hoy, A. (2007). The differential antecedents of self-efficacy beliefs of novice and 

experienced teachers. Teaching and Teacher Education, 23, 944-956. doi: 10.1016/j.tate.2006.05.003 
Tuchman, E., & Isaacs, J. (2011). The influence of formal and informal formative pre-service experiences on teacher 

self-efficacy. Educational Psychology, 31(4), 413-433. doi: 10.1080/01443410.2011.560656 
 
March 1st Expectancy-Value Theory 
Abrami, P. C., Poulsen, C., & Chambers, B. (2004). Teacher motivation to implement an educational innovation: 

Factors differentiating users and non-users of cooperative learning. Educational Psychology, 24(2), 201-216. 
de Jesus, S. N., & Lens, W. (2005). An integrated model for the study of teacher motivation. Applied Psychology: An 

International Review, 54(1), 119-134. 
Foley, L. S. (2011). Exploring K-3 teachers' implementation of comprehension strategy instruction (CSI) using 

expectancy-value theory. Literacy Research and Instruction, 50(3), 195-215. 
Green, S. K. (2002). Using an expectancy-value approach to examine teachers' motivational strategies. Teaching 

and Teacher Education, 18(8), 989-1005. 
Thomson, M. M., & Kaufmann, E. (2013). Elementary teachers’ views of their science professional development 

attendance: An expectancy-value approach. Eurasia Journal of Mathematics, Science & Technology 
Education, 9(1), 45-58. 

Wagner, B. D., & French, L. (2010). Motivation, work satisfaction, and teacher change among early childhood 
teachers. Journal of Research in Childhood Education, 24(2), 152-171. 

Wozney, L., Venkatesh, V., & Abrami, P. C. (2006). Implementing computer technologies: Teachers' perceptions 
and practices. Journal of Technology and Teacher Education, 14(1), 173-207. 

 
March 8th Attribution Theories 
Butkowsky, I. S., & Willows, D. M. (1980). Cognitive-motivational characteristics of children varying in reading 

ability: Evidence for learned helplessness in poor readers. Journal of Educational Psychology, 72(3), 408–
422. doi: 10.1037/0022-0663.72.3.408 

Heider, F. (1958). The psychology of interpersonal relations. New York: Wiley.  
Kelley, H. H. (1967). Attribution theory in social psychology. In Nebraska symposium on motivation. University of 

Nebraska Press.  
Malle, B. F. (2004). How the mind explains behavior. Folk explanation, meaning and social interaction. 

Massachusetts: MIT-Press. 
Nicholls, J. G. (1990). What is ability and why are we mindful of it? A developmental perspective.  In R. J. 

Sternberg, & J. Kolligian (Eds.), Competence considered. (pp. 11-40).  New Haven: Yale University 
Press. 

http://setosa.io/ev/ordinary-least-squares-regression/
http://setosa.io/ev/ordinary-least-squares-regression/
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Rotter, J. B. (1966). Generalized expectancies for internal versus external control of reinforcement. Psychological 
Monographs: General and Applied, 80(1), 1.  

Schunk, D. H., Meece, J. L., Pintrich, P. R. (2014). Motivation in education: Theory, research, and practice (4th Ed.). 
Boston, MA: Pearson. 

Weiner, B. (1972). Attribution theory, achievement motivation, and the educational process. Review of Educational 
Research, 42(2), 203-215.  

Weiner, B. (1985). An attributional theory of achievement motivation and emotion. Psychological Review, 92(4), 
548. 

 
March 15th Mastery Motivation 
Keilty, B., & Freund, M. (2004). Mastery motivation: A framework for considering the "how" of infant and toddler 

learning. Young Exceptional Children, 8(1), 2-10. doi:10.1177/109625060400800101 
Jennings,K. & Dietz, L. (2003). Mastery motivation and goal persistence in young children. In Bornstein, M., 

Davidson, L., Keyes,C., & Moore, K. (Eds), Well-being development across the life course (295-309). 
Princeton, NJ: Lawrence Erlbaum. 

Cerebral Palsy Foundation. (January 4, 2017). Mastery motivation. [Video File]. Retrieved from 
https://www.youtube.com/watch?v=QFyuXAy79wo 

 
March 29th Self-Determination and Self-Control 
Cook, J. A., & Jonikas, J. A. (2002). Self-determination among mental health consumers/survivors: Using lessons 
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